It seems so. He is 65.
institutions operated in the public and private sectors. This introduced him to management and policy-making in entrepreneurial contexts which, as we know, he draws on occasionally. It was after his involvement with health education programmes and developing those related degrees that higher education and curriculum became his main academic interests.
That's OK but how did it prepare him to supervise your Dad's doctorate?
Let me ask you two fundamental research questions before I answer your question.
Go on. I'm ready.
Good. Here is my first question. What is the significance of episteme for doctoral supervisors? My second question will follow later.
Not knowing what episteme means I would guess it concerns knowledge. Therefore, your question is about knowledge. Maybe it is knowledge of a candidate's topic area that makes someone interested in supervising that particular piece of research. How about this as an answer -it is the essential knowledge of a field and its related discipline that is required by a supervisor in order to supervise a specific research topic to successful completion?
Not bad -especially if you don't know what episteme means. But you have fallen into the conventional way of viewing supervision -that doctoral supervisors have to be expert in their candidate's areas of research. The Man accepts that familiarity with the field is always useful. But he goes beyond that rather restrictive perspective. He argues quite firmly that he cannot be an expert in each of his candidates' topics nor is he willing to be a trainer in the complexities of either their respective disciplines or research methodologies. Also, every candidate is told that excellent books exist on these areas and they can be easily accessed. Maybe he then says quietly that he understands the research process. OK?
Wonderful.
Good. The Man expects his candidates to spend time reading followed by thinking and usually some further reading. I understand that if candidates are still unclear on an issue they can seek advice from The Man who is always willing to explain anything and help them. Based on his considerable supervisory experience The Man believes his primary role as a doctoral supervisor is 'helping candidates to think like researchers'.
I like that. Very neat! Is that what episteme means?
It is. But episteme is more than just thinking. It is a particular way of thinking.
Displaying episteme allows us to establish and create knowledge that others can instantly recognize and accept. This is absolutely essential in doctoral research where candidates are expected to make a contribution to knowledge. To do that though candidates have to understand what others expect from their research and then ensure that what they submit in their theses meet those expectations.
Didn't you touch on that earlier when you mentioned psychological contracts and mutual expectations?
I did. But let me add something else about episteme. Supervisors have to help candidates develop confidence in explicitly explaining their choices as to how they undertake their research. Some candidates either cannot explain why they made those choices or they believe that their readers -examiners usually -will somehow instantly understand why they made their methodological choices without them needing to provide any explanatory text in their theses. It happens. Whoops!
Whoops indeed!
You can see exactly how these concepts are linked if supervisors really understand the importance of their candidates having the capability to think like a researcher. It focuses their attention on the process of doing research and what is involved in undertaking high quality research rather than constantly focusing on details of the topic or mechanics of particular research methods. The Man understands that. This is why he sees his supervisory role as helping candidates -such as my Dad.
Yes. Did he recognize that at the time?
Probably. When Dad talked about doing his doctorate he always said The Man asked so many questions and recommended so few books or articles to read. He was surprised by that approach to supervising.
Can you remember if he said how those questions were expressed? Did most of them start with the word 'WHY?'
Now that you mention it -YES! That's right. He also said something about feeling as though he was in the presence of Socrates.
Why did he feel like that?
It was The Man's constant questioning, the low level of directed action plus being encouraged to work things out for himself. He realized that The Man was gradually developing his capacity to think deeply about research as a researcher. 
That's not a very clear situation, is it?
It certainly isn't. There are no absolutes either in the selection process or what happens to doctoral candidates after registration. We know the majority will strive to pass and they do. A few never finish their research. It's a complicated situation.
So why did The Man accept your Dad?
Maybe he saw parallels between generic developmental issues in my father's company and education settings: both involve identifying some form of professional need, both plan for change, both have to be creative in various ways and both analyze policy. Also, managing resources is there as are staffing concerns and all have parallels in educational settings. If development is educational, and education is developmental then there are similarities. The Man might simply have wanted a change from more of the same.
Sorry, what do you mean more of the same?
The Man has supervised numerous theses and masters dissertations. He may have wanted the challenge of supervising a topic that would make him think. Four years ago a colleague told The Man about a book that changed his view of research and, by implication, how doctoral research might be supervised. It was about ignorance. The Man was so intrigued by the title that he ordered the book for his Kindle and read it from cover to cover in 24 hours. When he finished he admitted that it had influenced his thinking about supervision and 'doing research' too. Why was that?
Have you read this book?
Yes, and it had the same effect on me.
I have not read the book so let me think through what it might contain. The title suggests that it isn't explicitly about knowledge. Thus, it is possibly about a recognized absence of knowledge and it could be about the need to start there to create or discover something that is knowledge. How is that so far?
Quite good. However, although knowledge is a big subject, ignorance is a bigger one and so it is ignorance rather than knowledge that drives science. Science is not a guaranteed method of finding out things and getting results. In fact, science could be likened to looking for a black cat in a dark room when there is no cat in the room! Science may be a hit-and-miss process especially if hypotheses are merely formalized assumptions that can be proven to be wrong.
That is a terribly pessimistic view of the world, isn't it?
It could be. But we must start somewhere and hypotheses are useful even if they are unproven because that outcome adds to knowledge about the assumption doesn't it?
Yes. Now think about this. Although ignorance may be wilful stupidity or plain indifference to facts and logic, another type of ignorance follows from the absence of fact, insight, understanding or clarity about something. This form of ignorance is knowledgeable, perceptive and insightful and is -ideally -what doctoral candidates display as they formulate gaps in knowledge and research questions, design research and advance conceptual conclusions.
Are you implying that The Man does this in supervisions? Instead of emphasizing knowledge that may have been created or tested he encourages candidates to extend their conclusions by acknowledging what remains unknown about their topic? If so, this would be a more powerful piece of text than something called 'Issues for Further Research'.
Got it! Thoroughly conscious ignorance is a prelude to knowledge. It can determine research intentions as well as research questions. Thus, answering those research questions . . . President (1991 President ( -1992 President ( ) and vice-president (1989 President ( -1990 
. . . raises thinking to a higher level!

Absolutely. You got it again!
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